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School leadership is
shared by the
intermediary, district
representatives, school
staff, students, families,
and relevant community
partners. The school
mission, vision, and
goals are clearly
defined and understood
by all.

Stakeholders participate
regularly in data-driven
decision making
focused on improving
support for student
achievement and
attainment. Roles and
responsibilities are
clearly defined with
support and
accountability systems
in place to ensure
effectiveness.

Leadership capacity is
groomed and supported
at all levels: students,
parents, mentors,
instructors and
principals.
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AHSI Leadership
Core Competencies

Defining Constructs

1. Culturally Responsive Teaching & Learning

Creating Inclusive School Culture

Understanding Impact of Culture on Worldview

Issues of Social Justice

Culturally Sensitive Schoaol Climate, Instruction and Curriculum

2.Creating & Sustaining Strong Relationships
Across School Culture and into Community

Mediation

Solution Focused Counseling
Empathy for Teachers and Students
Love & Logic

3. Stimulating a Culture of Data Driven Decision
Making & Continuous Improvement

Identifying Critical Data Points
Collecting, Analyzing & Interpreting Data
Creating & Supporting Action Research
Generating Data Dialogue & Focus

4. Academic Leadership

Core Knowledge & Experience
Curriculum and Instructional Design
Developing & Evaluating Staff
Understanding the Achieverment Gap
Differentiation for Classroom Diversity

5. Collaborative Leadership

Creating a Strong Mission, Vision & Focus
Developing & Strengthening a Professional Learning Community
Identifying & Empowering Site Leadership

6.Crisis Management

Problem Solving

Courage Under Fire

Critical Thinking

Inspiring Conffidence
Collaborative Decision Making

7. The Character of Leadership

Integrity

Hexibility

Humor

Optimism

Emoational Intelligence
Compassion
Enthusiasm

8. Systemic Thinking

Strategic Planning

Resource Management
Organizational Development




AHSI Principal Competency
Self Evaluation & Continuous Improvement Plan Worksheet

School Leader Name:

Mentor/Coach:

Assigned Site:

Evaluation Date:

Supervisor:

Follow Up Date:

Leadership Questionnaire

For each of the 8 competencies below, please provide
1. A self-rating from 1 (emerging) to 5 (mastery)
2. A 1-3 paragraph narrative describing specific evidence of your proficiency that an observant fellow
principal, shadowing you this school year, would have seen.

Embedded Constructs

Creating Inclusive School Culture

Understanding Impact of Culture on Worldview

Issues of Social Justice

Culturally Sensitive School Climate, Instruction and Curriculum

1. Culturally Responsive Teaching & Learning

Self rating (circle one) 1 2 3 45

Insert narrative below

Embedded Constructs
. - . . Mediation

écgggflggjli rS(;Jstammg Strong Relationships Across Solution Focused Counsaling
Empathy for Teachers and Students
Love & Logic

Self rating (circle one) 1 2 3 45

Insert narrative below
Embedded Constructs

. . . - . Identifying Critical Data Points

3 Stl_mulatlng a Culture of Data Driven Decision Making & Collecting, Analyzing & Interpreting Deta

Continuous Improvement : . .

Action Research Projects Creanng & Supportmg Action Reseerch
CGenerating Data Dialogue & Focus

Self rating (circle one) 1 2 3 45

Insert narrative below
Embedded Constructs

4. Academic Leadership Core Knowledge & Experience
Curriculum and Instructional Design
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Developing & Evaluating Staff

Understanding the Achievement Gap
Differentiation for Classroom Diversity
Self rating (circle one) 1 2 3 45
Insert narrative below
Embedded Constructs
5. Collaborative Leadership Creating a Strong Mission, Vision & Focus
Developing & Strengthening a Professional Learning Community
Identifying & Empowering Site Leadership
Self rating (circle one) 1 2 3 45
Insert narrative below
Embedded Constructs
6.Crisis Management Problem Solving
Courage Under Fire
Critical Thinking
Inspiring Conffidence
Collaborative Decision Making
Self rating (circle one) 1 2 3 45
Insert narrative below
Embedded Constructs
Integrity
Hexibility
7. The Character of Leadership Humor
Optimism
Emotional Intelligence
Compassion
Enthusiasm
Self rating (circle one) 1 2 3 45
Insert narrative below
Embedded Constructs
8. Systemic Thinking Strategic Planning
Resource Management
Organizational Development
Self rating (circle one) 1 2 3 45

Insert narrative below
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School Leader Name:

Mentor/Coach:

Assigned Site:

CIP dates from : to :

Supervisor:

Follow Up Date:

Instructions: Choose 2-4 competencies from the AHSI competency list that you plan to
develop capacity in during this school year. With support from your peers and your supervisor,
identify professional development opportunities you will seize this year. A weekly, reflective
journal entry will be an integral component of your plan. Journal may be shared with mentor and
supervisor at your discretion.

1. Capacity Building area (competency):

Professional Development Plan (Include books, seminars, workshops, conferences, etc.)

2. Capacity Building area (competency):

Professional Development Plan (Include books, seminars, workshops, conferences, etc.)

3. Capacity Building area (competency):

Professional Development Plan (Include books, seminars, workshops, conferences, etc.)

4. Capacity Building area (competency):

Professional Development Plan (Include books, seminars, workshops, conferences, etc.)

5. Capacity Building area (competency):

Professional Development Plan (Include books, seminars, workshops, conferences, etc.)

Mentor comments:

Supervisor comments:

Notes and Follow Up

Professional Development Site/Date Applications/New Directions
Completed

12




THE AHSI RECRUITMENT, TRAINING, EVALUATION & SUPPORT ASSESSMENT
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Principal Training and Support
Remote Peer Consultancy Protocol

Desired Results:

Through online, remote peer consultancies, participants will:
Continue to employ an adapted version of the Peer Consultancy Protocol
introduced at the Denver Mini Convening in February 2009
Collectively generate solutions to real challenges in alternative school leadership;
Learn from the experiences and expertise of colleagues
Strengthen the AHSI Leadership Professional Learning Community

Consultancy Request and Planning Process:

Using the AHSI PT&S Peer Consultancy Planning Form (PCPF),
prospective presenters prepare a key question and note any necessary
background information (attaching relevant written documents) for
discussion. If there are particular intermediaries the presenter would like to
invite as thought partners in the discussion, these should be noted on the
PCPF in the appropriate boxes. Presenters will also note the number of
participating consultancy organizations desired (from 1-3) and whether or
not observer-only intermediaries will be welcome on the call.

Three preferred dates and times for conducting the consultancy will be
proposed. Requests should be emailed to lisa.ahsi@gmail.com at least 10
days before the first proposed date. Every attempt will be made to send a
consultancy invitation and response form to potential PT"&S participants
within 3 days of a request for consultancy.

Consultancy Roles and Process:

Presenters

During the call, presenters share their question and related information. If GoToMeeting,
or other web conferencing service is used, presenter may show visuals, including website
pages, documents and digital presentations. At the end of the consultancy, Presenters
reflect on the discussion and consider possible action steps.

Peer Consultants

The Peer Consultants ask clarifying questions, research, prepare and present feedback
and possible answers to the key question shared by the Presenter.

Intermediary Observers

Other attendees may be invited to listen and observe the peer consultancy process.
AHSI Work Group Director

Will select / match consultants if none is specifically requested, send invitations, follow up
by phone, research consultancy key question, set up technology, capture conference

14



highlights, and provide written feedback to participants. Additional AHSI staff, with

expertise in key question topic, may be invited to participate in the call.

Confidentiality:
Presenters are asked to be thoughtful about confidentiality and to remove any information

from the scenarios and documents they share that could be used to identify individuals.
Simultaneously, Peer Consultants are asked to uphold a strict level of confidentiality.
Information that is disclosed during consultancies is never to be repeated or discussed

outside of consultancies.

Peer Consultancy Timeline (for 1 hour call):

1.
2.
3.

AHSI Staff opens the call and introduces the participants 5 min
Presenter provides background information and poses a key question 8 min
Peer Consultants ask clarifying (non-judgmental/charged) questions 5 min

Presenter answers questions

. Peer Consultants discuss the presented scenario and key question 20 min
Prepared research and feedback is shared
Mix of warm and cool feedback is appropriate
Presenter takes notes silently

. Presenter reflects aloud on discussion 5 min

Peer Consultants remain silent

6. Process Observers share observations about the consultancy process 2 min

7. All participants wrap-up and explore next steps 15 min

15
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Created by Big Picture L earning Company

Action When
Principals Review Early
Review expectations, whole school priorities, position description, and procedures August
Framing the Upcoming Y ear
NEW principals work with Director of Principal Support to develop their learning plan for the
school year. August to
RETURNING principalsrevisit their learning plan which were established in June with the (early)
Director of Principal Support and make any necessary changes September
All documents should be reviewed by both parties, with both keeping a copy to reference at
future 1:1 meetings and evaluation (mid and end of year).
First Half of Year
Weekly 1:1 meetings are held to provide ongoing feedback on goals and to address any issues
asthey arise.
Principal’s Learning Plan is reviewed monthly with Director Principal Support August to
Director of Principal Support builds relationships with Principal & staff December
Director of Principal Support observes principa in 1:1 meetings, staff meetings, and
throughout the school
Each Principal’ s successes & challenges are documented
I mprovement Plan
Director of Principal Support sits with the individual principals who are struggling with By October
performance to create a written action plan to address concerns and strategies for improvement. 31%
At this meeting, the Director of Principal Support must explain that the principal’ s position at (or as
the Met will bein jeopardy if thereis not significant improvement. All infor mation needed)
exchanged is documented in writing, and signed and dated by both parties
Mid-Year Evaluation Process Begins:
Principal’s complete a mid year self-evaluation and gives it to Director of Principal Support Eval uations
Director of Principal Support completes a written evaluation based on whole school/district must be
priorities, Principal’ s self-evaluation, evaluation from school staff, weekly meetings
T . completed
throughout the year, and initial learning plan goals. b
Evaluation meeting is held: successes are celebrated and a plan is put in place to address any Janua¥ 31
performance concerns. The October Action Plan is reviewed (if applicable) and adjusted for y
the second half of the year.
Second Half of Year
Weekly 1:1 meetings continue.
Principal’s Learning Plan is reviewed monthly January to
Observations of principal in 1:1 meetings with staff, staff meetings, and throughout the school continue June
Each Principal’s successes & challenges are documented
Improvement Plans continue to be addressed and documented
Second Evaluation Processfor Returning Staff
Principal’s complete a self-evaluation and submit it to Director of Principal Support Evaluations
Di_regtpr of F_’rinpi pal Support completes awritten end of year evaluation based on whole school/district must be
priorities, Principal’s self-evaluation, evaluation from school staff, weekly meetings throughout the year,
and revisited learning plan goals based on feedback from mid-year evaluation. completed
Successes are celebrated and areas for improvement are identified by June 17

Principal works with Director of Principal Support to revise their learning plans goals for the next
school year

17




Rona Wilensky New Vista High School Boulder, CO

A Short Introduction to Collaborative Decision Making in Schools

Necessary conditions for collaborative decision making
Small Group — up to 20 maybe 25 consistent participants

Participants who are willing to behave in ways that allow the group to collectively craft decisions that the whole
group can live with. See handouit.

An administrator who supports the process and is willing to tolerate ambiguity and let decisions take a long
time. He/she is also willing to figure out howto buy more time for hard decisions by identifying what aspects
of a decision have to be made immediately and what can be given more time. The administrator is also
willing, on occasion, and as infrequently as possible to cut off discussion and make an administrative decision
that most people can support.

Facilitators who know something about running meetings, mediation, conflict resolution, decision making
processes, etc. Could be a small group with collective skills, with one member selected to run each meeting.
If no one has these skills, get some training.

Time —there is no such thing as a short conversation about all the difficult issues involved in schooling. No
difficult topic can be dealt with in chunks smaller than one hour. Be prepared to use staff development time for
decision making.

A group that is responsible for agenda setting, identifying external/internal time lines, and that includes peaple
who will monitor that the group is adhering to the norms.  This group should see to it that the staff is not
working on too many different proposals at the same time.  Some kind of queue needs to be formed.

Remember that people process at different speeds and that wait time and silence allow more people to
participate safely.

Steps in consensus building

Background: Agree on decision making process and norms.  Identify the behaviors that group members need to
display and have members of the group monitor both the process and the behaviors.

Identify the issue in a preliminary way but be willing to have it redefined as conversation develops

Set aside time to hear from everyone about how they see the issue and why. Ideally everyone hears
everyone until the group has really formed. Small groups give people who are shy more comfort, but run the
risk of having the whole group fracture into different conversations. Make sure everyone is heard from. Take
notes on what everyone said. Chart paper is best, personal notes OK.

Where possible keep the focus on particular kids or classes or other common experiences. Big philosophical
issues can be hard to resolve and may not need to be tackled. People need to say what they think and why.
They need to ask each other questions. They need to justify their assertions. Most of all people need to be
seeking common ground. We're trying to find consensus not because it's fun, but because 1) if we all agree it
will be better for kids and 2) we will actually make a better decision if the decision benefits from our collective
experience and wisdom.

18



The Decision Making Process Page 2
New Vista HS Boulder, Co

Facilitator and group members use analytical skills to identify where there is agreement and where there is
disagreement. Use synthesis skills to see if there is any way to reframe the issue to reduce corflict.
Examples: Maybe we only have to do some things consistently and there are other things we can do as each
person sees fit. Maybe some classes can be offered as two hour blocks and some concurrently as hour long
classes.

Identify a committee that seems representative of the diverse points of view or diverse expertise e.g. content
area teachers, sped, ELL. This group will work to craft a particular proposal for consideration by the whole.

Whoale group gives the committee “Standards and Criteria” for an acceptable solution. If the committee’s
proposal meets all these, it would be accepted. These are general principles! Examples: 1. If it increases my
workload, | want to be compensated with time or money. 2. There is a plan to make sure all kids can access
the new program. 3. We will tell parents before we do anything.

Whoale group then identifies “hopes and fears” for the final proposal. Examples: 1. | hope it will engage more
kidsin leaming. 2. Fmafraid it will heighten tensions between racial/ethnic groups.

Committee goes away and tries to find a solution that everyone can live with. It may be smaller than what
some wanted; it may be different than what some feared.

Committee brings back its proposal and shows how it relates to Standards and Criteria, hopes and fears.
Maybe committee comes back and says that it needs more help from the whole group and wants a
conversation on a particular issue/conflict.

Everyone is encouraged to respond to the proposal. First, there should be a call for clarifying questions to
make certain that everyone understands the specifics of the proposal. Next, the facilitator calls for comments.
It is possible, and in fact very likely, that someone or ones will come up with a new concemn that wasn't raised
in the first conversation. Chances are it will be important and will invalidate the committee’s proposal. The
committee may have to go anay again and re-craft their proposal. This could happen more than once. That's
what it means to say “there are no short conversations”.

Find out what everyone thinks by having a straw go — round in which everyone states how supportive they are
of the proposal. If people don't like the proposal find out why and what would make it more acceptable.
People can feel that they don't like it but can live with it. Probe for ways to improve the proposal, but accept

the support you get.

If possible make adjustments in real time to the proposal and have an dfficial go round in which everyone
accepts the proposal.  If the adjustments are big, send the committee away again.

It is always possible to accept a proposal for a trial period and then revisit the issue again when there is more
experience. This sometimes helps finesse a stalemate.

It is essential that people be honest in the go round. It is not OK to say yes, close your door and do what you
like.

Wite up what you decide and give a copy to everyone.

19



From the National Coalition for Equity in Education
Shared by Rona Wilensky, Principal New Vista High School Boulder, Co
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AHS| Students, Schools & Services: At a Glance

AHSI Network: The Alternative High Schoal Initiative is a network of youth development organizations committed to creating
educational opportunities for young people for whom traditional school settings have not been successful. The Bill & Melinda Gates
Foundation supports AHSI as a response to the growing national trend of diminishing graduation rates affecting this country’s
marginalized youth. As a collaboration of organizations working with first generation, low-income, underrepresented youth, AHSI
schools are committed to providing educational experiences characterized by learning that is academically rigorous, relevant to the
real world and supported by meaningful relationships.

AHSI Students: As a result of these educational experiences and the unique strengths of our students, institutions of higher
education can expect AHSI students to arrive on campus with a specific skill set that ensures a smooth transition and successful
degree completion. We help students develop as critical thinkers, meaningful change agents, resourceful innovators, dynamic
leaders, resilient learners and effective advocates for themselves and their peers. Ranging in age from 14-24 years old, our
students have demonstrated persistence in the face of adversity that allons them to make positive personal and community
transformations.

The current and potential success of AHS| students in post-secondary settings is evidenced by an increasing body of national
research demonstrating that a set of non-traditional, non-cognitive factors provide a more realistic and holistic evaluation of
students’ readiness skills and abilities than more traditional measures (e.g. GPA, SAT/ACT, etc.) Many of these non-cognitive skills
(positive self-concept, successful leadership, demonstrated community service, availahility of strong support person, etc.) are
points of consistent focus across the AHSI network?.

AHSI Schools: Collectively, AHSI operates 258 high schools across the country and serves a population of more than 10,000
students. While we have chosen to identify our network as “alternative” to illustrate the power of choice and options students and
parents have, we recognize that the term sometimes evokes a false connotation of students with challenging behavior, low
academic skills and limited strengths. In reality, we serve a diverse population of students with unique talents, remarkable
capabilities and tremendous commitment to learning. AHS! schools drive the learning process through student-centered instruction
incorporating youth voice, project-based learning and leadership development. In addition, the AHSI member organizations employ
certified teachers who implement state-standard aligned curricula that are unique to each network. In most cases the curricula also
include college preparatory activities. Because our organizations are held to a high standard of implementing top quality schooals;
AHSI has developed five guiding principals or distinguishers that illustrate the core elements each organization must deliver within
their network of schools. The distinguishers include:

1. Authentic Learning, Teaching and Performance Assessment: Learning is centered on students' personal passions,
interests, styles and needs and is deepened through relevant and real world experiences.

2. Personalized School Culture: Personalization is a critical component to all aspects of school culture. Teachers are
responsive to students’ cognitive, emotional, and physical needs.

3. Student leadership and Responsibilities: The school mission, vision, and goels are clearly defined and understood by all.
Stakeholders participate regularly in data-driven decision making focused on improving support for student achieverment and
attainment.

4. Supportive Partnerships: The schooal is seen as an asset to the local community and community members are engaged with
the school and with individual students. Community businesses contribute to student development by providing real world
relationships, relevant learning opportunities and rigorous expectations.

5. Future Focus: Upon entering an AHSI schoal, every individual becomes intentionally aware that college is a viable option. All
AHS graduates will leave high school ready to access and achieve in pastsecondary learning options.

AHSI Post Secondary Supports and Partnerships: As AHS! students continue to and through their post secondary experiences,
the network continues to support our young people. Network organizations employ various dedicated personnel to provide effective
transition support and ongoing graduate support services. Alumni networking and tracking services further enhance our ability to
document, analyze and improve post secondary outcomes for our students. AHSI provides many of these ongoing services in
coordinated partnership agreements with post-secondary institutions. Network organizations maintain an interest in and capacity for
developing articulation agreements, memoranda of understanding and formal structures that promote the success of our students
and our post secondary partners. To learn more about the Alternative High School Initiative and its member organizations visit

www.ahsi.org.

! Dr. William Sedlacek in Beyond the Big Test: Non-Cognitive Assessment in Higher Education
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